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Abstract: This research aims to explore the role of speaking 

anxiety among the non-native English speakers' communication 
skills. This study also aims to determine the role of speaking 
anxiety to the communication skills of non-native English learners, 
as well as the coping mechanisms and strategies used by the 
participants to overcome this speaking anxiety. In light of this, the 
researchers intended to determine what their experiences are in 
learning and speaking the English language and assess the factors 
that affect these experiences. Purposive sampling was used for 
choosing participants in the study. This study used a qualitative 
approach with the use of semi-structured interview that explore 
the speaking anxiety of non-native English speakers’ 
communication skills. The study was conducted in Sto. Tomas 
College, Danao City, Inc. An educational institution in Danao City, 
Cebu. Twenty first-year college students whose native languages 
were not English were the respondents of this study. Based on the 
data gathered, the results highlight the factors like fear of 
judgement and pressure, the impact of anxiety to their speaking 
skills as well as the ways to cope with the anxiety in speaking the 
English language. This study will help people achieve an 
understanding of the experiences of the non-native English 
speakers and how their anxiety gravely affects their 
communication skills. 

 
Keywords: Communication skills, coping mechanism, factors, 

impact non-native, speaking anxiety. 

1. Introduction 
Communication is important in our everyday living. 

Speaking involves two or more people who make two-way 
communication; it is one of the language skills in everyday life 
used for communication. In today’s globalized world, 
communication often requires knowing more than one 
language.  English, in particular, has become a global language 
that connects people from different countries and cultures. It is 
the primary language used in international business, science, 
technology, and diplomacy, (International Language Center, 
2024). English learners consider speaking as the most important 
language skill to be mastered since English is in a powerful 
position as a medium for international communication (Crystal, 
cited in Akkakoson, 2016). However, speaking in a foreign 
language could be influenced by psychological aspects: anxiety 
and self-confidence. Speaking skills has its components to be 
mastered by English learners. Thus, it is inevitable that 
components may evoke anxiety in speaking.  According to 
Brown (2000), anxiety is characterized as a mental state  

 
associated with feelings of unease, frustration, self-doubt, or 
worry. This emotional condition fosters sensations of 
inadequacy, hesitation, depression, and threat (Liu & Jackson, 
2008). 

In the case of the Philippines, English is classified as a 
secondary language (Kirkpatrick & Deterding, 2011), primarily 
used for official partaking in administration, law, business, 
education, media, etc. It is also recognized as one of the two 
official languages of the country, the other of which is Filipino. 
This status of English in the Philippines as a secondary 
language corresponds to the Outer Circle classification in 
Kachru’s Circles of English model (Schneider, 2011). English 
is one of the country's official languages and is used as a 
medium of instruction in education, with more than 14 million 
Filipinos using it (Cabigon, 2015). However, the study by Blas 
et al. (2018) revealed that self-confidence and self-esteem 
contribute to the success of learning the language. Therefore, 
the students' performance in the classroom setting may depend 
on the level of their self-esteem and self-efficacy. Despite 
learning English for many years in school, students cannot 
communicate in English effectively. Filipino students are less 
successful in learning English than expected. In other words, 
learning and using English as a second language remains a 
challenging task (Ying et al., 2021). For instance, the 
Philippines had the lowest reading comprehension in the 2018 
Program for International Student Assessment (PISA). This 
shows that peaking anxiety among non-native English speakers 
remains a significant challenge in fully mastering the language. 
The proficiency in the Philippines is weakening due to the 
Filipinos declining mastery of competencies in the English 
language, especially in oral communication.  

Anxiety in the foreign language classroom is experienced by 
almost all students (Asih, 2012; Zulueta et. al, 2023). As stated 
by J. Cantal (2022), it significantly revealed that, as the score 
of the respondents in self-administered self-esteem scale 
increases, their scores in self-administered Public Speaking 
Class Anxiety scale decreases. Thus, as the respondents tend to 
have high levels of self-esteem, their level of Public Speaking 
Class Anxiety gets lower. There is a negative correlation 
between respondent’s level of self-esteem and level of public 
speaking anxiety. As the level of self-esteem gets higher, the 
level of public speaking anxiety of the respondent’s gets lower.  
At present time, non-native English speakers continue to face 
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struggles due to speaking anxiety. In light of this, the 
researchers intended to determine what their experiences are in 
learning and speaking the English language and assess the 
factors that affect these experiences. This study will help people 
achieve an understanding of the experiences of the non-native 
English speakers and how their anxiety gravely affects their 
communication skills. 

A. Literature Review 
1) On Factors Contributing to Speaking Anxiety Among Non-
Native Speakers 

Speaking anxiety can take a variety of factors, which greatly 
hinders students' ability to engage in oral activities. Horwitz, 
Horwitz, and Cope, (1986) discovered that foreign language 
anxiety sourced from three factors: Communication 
comprehension, fear of negative evaluation, and test anxiety are 
all factors to consider. Some students tend to hinder their ability 
to avoid unimagined responses or acts when they are unable to 
perform speaking fluently. Park and Lee, (2005) emphasized 
that confidence is one of the personal factors associated with 
anxiety. The students are hesitant to communicate in a second 
or foreign language, particularly when it comes to skills that 
require direct responses (listening and speaking). Du (2009) 
emphasized that students who can manage and have a strong 
sense of self-confidence can deal with any situation in the 
classroom. Students with a lack of self-confidence are unable to 
control their performance in the classroom because they avoid 
making any errors that are part of the learning process. 
Mohamed Noor, Rafek, Megat Khalid, and Mohammad (2015) 
highlights that students' communication apprehension is one of 
the causes of their speaking difficulties. Shyness is generated 
by fear or anxiety about communicating with others and is 
linked to communication apprehension. Communication 
apprehension arises in language learning from personal issues 
of the learner when they encounter difficulties in the learning 
process. They struggle to understand the utterances or to make 
others understand what they were talking about. 
Communication anxiety is known as a problem with 
interpersonal communication ability When a learner is afraid to 
talk it has less control over how they respond to communicative 
situations. Leong and Ahmadi (2017) highlighted that when 
students are worrying about making mistakes and feeling 
humiliated, it indicates that they are not achieving the target 
language. So, some students tend to hinder their ability to avoid 
unimagined responses or acts when they are unable to perform 
speaking fluently. Park and Lee, (2017) emphasized that 
confidence is one of the personal factors associated with 
anxiety. Thamnu (2017), Hutabarat and Simanjuntak (2019), 
and others identified internal factors as significant contributors 
to speaking anxiety. Internal factors include learners' 
personality and proficiency. Personality characteristics of 
learners such as fear of making mistakes, self-inferiority, 
pressure, high ambitions, and negative attitudes towards 
English significantly impact learners confidence and comfort in 
speaking the language. To add, lack of proficiency, specifically 
in grammatical accuracy, knowledge, vocabulary and 
pronunciation factors that contribute to anxiety. That most of 

the non-native English speakers experience anxiety as they find 
it difficult to find the right words, use correct grammar and 
pronounce words accurately, leading to speaking anxiety. 
Similarly, Daud »et al.« (2019) reported that social, linguistic, 
and personal factors contribute to speaking anxiety. Thus, it is 
essential to highlight that speaking anxiety potentially makes 
English Foreign Language (EFL) learners feel reluctant to 
speak in the target language. Chiu »et al.« (2016); Kurakan 
(2021); Tanveer (2007) state that a significant factor that 
contributes to the speaking anxiety of the students is limited 
vocabulary. This factor affects the ability of the learners to 
communicate effectively using the English language. It also 
shows their anxiety when speaking the language, especially 
when they're communicating. Studies reveal that a considerable 
percentage of learners’ struggle with vocabulary, leading to 
disruptions in conversation and heightened anxiety in 
classroom settings Sha'ar & Boonsuk, (2021). According to 
Valdez (2018) and Labicane (2021) anxiety is a universal issue 
among language learners that external pressures, competition, 
proficiency levels and teacher engagement significantly 
contribute to speaking anxiety. In addition, grammatical 
difficulties play a crucial role in speaking anxiety that the 
learners often find it difficult to construct grammatically correct 
sentences which can lead to performance anxiety. 
Psychological and physical signs are common results of fear of 
speaking, according to Sutarsyah (2017) and Altun (2023), 
causing students to avoid speaking scenarios and impacting 
their self-assurance and abilities. A study by Emeral and Farid 
(2024) and Mukminin and Arif (2015) reported that the students 
felt anxious when speaking English because of a lack of 
vocabulary and grammar, fear of negative responses and being 
evaluated, low self-esteem to speak in English, and teacher-
centered style. 
2) On the Impact of Speaking Anxiety has on the 
Communication Skills of Non-Native English Speakers 

According to Chen & Chang's (2004) research shows that 
anxious students produce fewer words during class 
performances, leading to mental block and pressure to learn 
English due to fast vocabulary and grammar teaching. 
According to Vitasari et al (2010), learners who have anxiety 
can result in poor educational achievement and poor 
communication skills that can hinder learners' growth. This can 
lead to struggling in organizing thoughts, keeping focus and 
expressing opinions and ideas. Learners who fear judgment can 
cause long-term distress, limiting career development and 
personal growth. Also, a slow learning environment can hinder 
personal growth and progress. Basic (2011) further indicates 
that anxious learners tend to be passive and quiet in class. In 
addition, high levels of anxiety can lessen students' belief in 
themselves, further affecting their academic performance. 
Thus, it shows the weakening impact of anxiety in 
communicating effectively in real scenarios. Similarly, Ormrod 
et al. (2016) emphasize that anxious learners face numerous 
challenges in global educational settings, including difficulties 
in paying attention in class and expressing what they have 
learned. Raja (2017) stated that anxiety is a state of foreboding 
of fear caused by the expectation of things that can be 
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threatening. Students who felt anxiety while speaking in front 
of the class had encountered difficulties in language and 
reduced their self-confidence and they made mistakes in their 
speech. Anxiety reduces motivation among language learners, 
as confirmed by Kankam & Boateng (2017) and Al Majali 
(2020), who found that the impact of anxiety extends beyond 
academic performance, affecting the enjoyment of lessons and 
social activities. Similarly, N.A. Zuhri et al. (2022) note that the 
impact of speaking anxiety on students' learning process is low 
motivation to learn in a foreign language. Kankam & Boateng 
(2017) and Kumar (2018) have reported that anxiety affects 
EFL learners’ performance, leading to inconsistencies in their 
speaking skills. Harahap & Rozimela (2022), noted that 
students with high levels of speaking anxiety often struggle to 
think clearly, resulting in mistakes during speaking tasks. It 
results in a negative impact on students by causing them to 
blank, stammer, be afraid, nervous, and stumble. According to 
M. Altun (2023) language anxiety is a usual problem among 
learners who are learning the language, frequently leading to 
lack of proficiency in the target language. It can reduce 
motivation, decrease competency and lessen participation in 
classroom performances, especially when students who are 
fluent in speaking English will dominate the class. 
3) The Coping Mechanisms do Non-Native English Speakers 
Use to Manage Speaking Anxiety During Communication 

The coping mechanisms do non-native English speakers use 
to manage speaking anxiety during communication Study 
among English learners in Indonesia by Netta et al. (2020) 
found that the students utilized various strategies such as 
preparation, practice, and incorporating hand and body 
movements when delivering a speech to manage their speech 
anxiety. Similarly, Akramy (2020) found out that Afghan 
students utilized strategies such as watching videos of English 
speakers and engaging in physical exercises. Such as deep 
breathing before participating in classroom activities. In 
addition, the use of body language and maintaining eye contact 
while practicing oral communication are said to be one of the 
core strategies in order to alleviate the speaking anxiety of the 
learners. Moreover, according to the study by Shamsuri et al. 
(2021) in Malaysia had found out social media, in particular 
with YouTube, had contributed in expanding the vocabulary 
and the understanding of language structures. By seeing English 
speakers in films, students were able to control their speaking 
fear and advance their language skills. The students find 
benefits from observing the English language speakers in 
videos, which also helps them to manage their speaking anxiety 
and improves their proficiency in the English language. 
According to Manquidato (2021), the participants can manage 
their anxieties by employing effective coping strategies. By just 
taking the initiative to use the supportive resources, by writing 
down their thoughts, confronting their shyness and seeking 
constructive feedback from others, they can be able to address 
their anxiety related to speaking English. This proactive 
approach and the willingness to learn, have reduced their 
anxiety levels. Helping them boost their cc confidence 
especially in enhancing their English language speaking skills.  
Their self-directed methods can also positively influence their 

motivation, attitude, and self-assurance. Moreover, Nur and 
Baa (2022) identified the several strategies being used by the 
Indonesian EFL students to overcome their speaking anxiety, 
and that includes good preparation, seeking support from peers, 
maintaining calmness, and practicing English at home.  
Theriana (2023) it was stated that the strategies such as 
practicing positive self-talk, making a visualization, or practice 
preparation, as well as learning to foster a good supportive 
environment that employs emotional regulation techniques that 
contributes to manage the speaking anxiety effectively as well 
as to enhance the speaking proficient among ESL learners. 

B. Research Questions 
This study aims to explore the role of speaking anxiety 

among the non-native English speakers' communication skills. 
To attain the objectives of this study, this research aims to 
answer the following questions: 

1. What are the main factors that contribute to the 
speaking anxiety among non-native English speakers? 

2. In what way does the speaking anxiety impact their 
communication skills? 

3. What are the strategies or coping mechanisms used to 
deal with their speaking anxiety? 

2. Methodology 

A. Research Design 
This study employed qualitative research design which 

allows participants, particularly those with seldom heard 
viewpoints, to express their experiences. Nassaji (2020) stated 
that this design seeks to understand and explore rather than to 
explain and manipulate variables. This research aims to 
determine the role of speaking anxiety to the communication 
skills of non-native English learners, as well as the coping 
mechanisms and strategies used by the participants to overcome 
this speaking anxiety. Purposive sampling was used for 
choosing participants in the study. Purposive sampling is ‘used 
to select respondents that are most likely to yield appropriate 
and useful information’ (Kelly, 2010) and is a way of 
identifying and selecting cases that will use limited research 
resources effectively (Palinkas et al., 2015). The reasons for 
adopting a purposive sampling strategy are based on the 
assumption that, given the aims and objectives of the study, 
specific kinds of people may hold different and important views 
about the ideas and issues at question and therefore need to be 
included in the sample (Mason, 2002; Robinson, 2014; Trost, 
1986). 

B. Sample/Participants 
This study was conducted in Sto. Tomas College, Danao 

City, Inc. An educational institution in Danao City, Cebu. 
Twenty First-Year college students whose native languages 
were not English were the respondents of this study. The target 
participants were Non-native speakers studying in this 
institution provided that they are enrolled in any English course 
at the time of the interview. Purposive sampling was used for 
choosing participants in this study. Participants in the study 
were informed about the purpose of the study, and their consent 
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will be sought accordingly.  
The respondents of this study were First Year College 

students who meet the following criteria:  
• Students who are Non-native English speakers 
• Students who use English more frequently, both in and 

out of school, but still rely heavily on their native 
language. 

• Experienced anxiety in speaking English 
Students who meet the inclusion criteria were eligible to 

participate in the study. 

C. Instrument(s) 
This study used a qualitative approach with the use of semi-

structured interviews that explore the speaking anxiety of non-
native English speakers' communication skills. Open-ended 
questions were asked to the respondents regarding their 
experiences in speaking anxiety and its impact on 
communication. Each interview was performed separately, and 
the researchers employed audio recording to obtain an accurate 
transcription of the data. It allowed the researchers to acquire 
in-depth information and evidence from interviewees while 
considering the focus of the study (Mashuri, et. al, 2022). On 
top of that, this style of interview enables comparisons between 
respondents as well as the ability to spot any emerging patterns 
or themes. 

D. Data Collection Procedures 
The researchers wrote a letter to the school president and 

school program head at Sto. Tomas College-Danao City, Inc. 
(STC-D), to ask permission to proceed with data collection 
within the school premises. After that, the researchers secured 
an informed consent to the respondents to ensure that their 
identity and all data collected were kept confidential and 
private. Then, the researchers started to gather the data. The 
researchers explained the study`s purpose. The interview was 
carried out using appropriate questions adopted from related 
research and questions created by the researchers. Given that 
the questions are open-ended, the respondents elaborated on 
their experiences. The data collected were examined to identify 
themes and patterns about the impact of speaking anxiety in 
communicating effectively. 

E. Data Analysis 
Thematic analysis, specifically Braun and Clark’s Data 

Analysis Process, was also used to analyze the data in the 
qualitative phase to identify recurring patterns or themes related 
to feedback and speaking anxieties (Braun & Clarke, 2006). 
This method consisted of six phases: (1) familiarization of data; 
(2) generation of codes; (3) combining of codes into themes; (4) 
reviewing themes; (5) determining the significance of themes; 
and (6) writing up and reporting of findings, and the answers 
will be recorded for data accuracy. The collected data was 
instantly transcribed after collection in order to identify themes 
or patterns about the role of speaking anxiety in communication 
skills. Using the themes found, the researchers then produced 
an in-depth account of the phenomenon under study. An in-
depth understanding of the study about the phenomenon was 
possible from this explanation. To make sure that the themes 

are supported by the data and that nothing has been missed, they 
return to the data at the end. It's crucial to uphold objectivity 
and transparency throughout the analysis process by keeping a 
thorough record of the decisions and justifications made. 

3. Results 
Speaking anxiety is prevalent among non-native English 

speakers and is caused by factors such as fear of judgement and 
pressure during high-stakes situations. As a result, their 
communication skills are impacted which makes them less 
confident, trembling, and have a mental block. This anxiety can 
be mitigated through the different coping mechanisms such as 
video tutorials, practice, self-conditioning, exposure and 
interaction. This study highlights the role of speaking anxiety 
in non-native speakers' communication skills. 

This section presents the themes generated from data analysis 
on how speaking anxiety affects the non-native speakers' 
communication skills and the factors contributing to it. To 
support these themes, representative quotes from the 
respondents’ answers were included. Based on these responses, 
it is obvious how speaking anxiety impacts communication 
skills and how different coping mechanisms help in managing 
this anxiety. Below is a detailed analysis of the key themes that 
emerged from the responses.  

A. What are the Main Factors that Make you Feel Anxious 
when Speaking English? 
1) Fear of Judgement 

The theme the Fear of Judgement emerged during the data 
analysis. According to Dr. Hannah Rose (2022), feeling fearful 
of negative evaluation by others causes a speaker to focus on 
their awkward appearance or the number of long gaps in their 
speech. They are likely to perform worse when fear of negative 
evaluation or high levels of anxiety are present. Poor 
presentation was then noted to cause observers to develop 
negative feelings towards the performer, worsening their 
feelings of rejection. This instigated a vicious cycle of 
worsening anxiety and performance. Leong and Ahmadi (2017) 
also highlighted that when students are worrying about making 
mistakes and feeling humiliated, it indicates that they are not 
achieving the target language. So, some students tend to hinder 
their ability to avoid unimagined responses or acts when they 
are unable to perform speaking fluently. 

“During that time, I have a lot of what-ifs, like what if I 
mispronounce the word or cannot say the next word, and they 
will make fun of me.” (Respondent #7)  

“… my weakness is.. when someone judges me and I cannot 
handle myself to face everyone because I fear their judgment 
towards me then I feel so nervous, and I cannot feel hope for 
myself.” (Respondent #9) 

“In front of my classmates, especially when I’m reporting. 
Every time the teacher is around, I really feel nervous because 
I fear that I’ll make mistakes, then we also have a classmate 
who speaks English well so I'm afraid of making mistakes and 
being mocked afterwards.” (Respondent #15) 

“Some people will look down on you and if you make a 
mistake, people will have a lot to say and mock you.” 
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(Respondent #4) 
“I think.. they cannot communicate very well and.. they are 

afraid to express their ideas and opinions using the English 
language because they are afraid to be judged.” (Respondent 
#12) 

These responses emphasize the concerns of being judged and 
mocked by peers, teachers or a native English speaker hindering 
them to learn, make progress and develop their communication 
skills. This fear of making mistakes makes the learner reluctant 
to speak, participate and avoid social interactions in the class 
worrying about how others perceive and evaluate them. 
Overall, the answers show that fear of being judged in speaking 
English language is one of the factors that contribute to 
speaking anxiety and is one of the reasons that the learners are 
hesitant to participate and speak in front of people. It also 
decreases one’s self-look and shows vulnerability to learning 
that concerns them about criticism, rejection or feeling 
inadequate. 
2) Pressure and High-Stakes Situations 

Another theme emerged is Pressure and High-Stakes 
Situations. Ormrod et al. (2016) emphasize that anxious 
learners face numerous challenges in educational settings, 
including difficulties in paying attention in class and expressing 
what they have learned. Raja (2017) stated that anxiety is a state 
of foreboding of fear caused by the expectation of things that 
can be threatening. Students who felt anxiety while speaking in 
front of the class had encountered difficulties in language and 
reduced their self-confidence and they made mistakes in their 
speech. According to Leyaley (2023), it has been observed that 
learners remain passive and silence occurs when students are 
encouraged to explain themselves and share their ideas by using 
the English language. Sometimes they even ask if they can 
share their ideas using their own dialect or in a language that 
they feel confident to use like the Philippine national language, 
Filipino. 

“For example, during our graduation, I was assigned to do 
the pledge of loyalty, so I felt more anxious at that moment 
because there were a lot of people watching me. (Respondent 
#15) 

“I think that was during my interview, and my interviewee is 
a professional, and then at that moment, I felt pressured, and 
she spoke English well, and it's hard for me to understand.” 
(Respondent #3) 

“I would rather speak Cebuano or Filipino rather than in 
English because I feel pressured. I just stay silent, especially in 
oral recitations.” (Respondent #10) 

“I cannot do my best because I feel anxious when I’m facing 
a crowd. And I cannot speak directly especially if it is a hard 
topic because I need to think more. That's why I feel so nervous 
and pressured.” (Respondent #9) 

“Let's say for example, in school... I was tasked to host our 
Junior and Senior High School promenade. But it usually 
depends on the situation that I am in. Especially in big events 
like when I hosted in school. I was anxious and pressured at 
that time, because I was afraid of being judged. (Respondent 
#11) 

The responses show that the respondents have fear of making 

mistakes due to pressure in a classroom or formal setting. One 
can feel nervous and pressured when speaking in front of many 
people. This situation leads them to experience speaking 
anxiety when communicating in English. Overall, their 
responses indicate that they feel anxious and pressured when 
speaking English because they are afraid of negative evaluation. 
They are capable of managing, but they lose confidence due to 
the fear of being judged by others, which creates pressure. It is 
possible to feel pressured and nervous. 

B. How do you Think Your Anxiety Affects Your Ability to 
Communicate Effectively in English? can You Recall a Time 
when Your Speaking Anxiety Interfered with Your Ability to 
Express Yourself Clearly? 
1) Lack of Confidence and Self-Doubt 

One of the emerging themes is the Lack of Confidence and 
Self-Doubt. Park and Lee (2005), emphasized that confidence 
is one of the personal factors associated with anxiety. The 
students are hesitant to communicate in a second or foreign 
language, particularly when it comes to skills that require direct 
responses (listening and speaking). Du (2009) stated that 
students who can manage and have a strong sense of self-
confidence can deal with any situation in the classroom. 
According to Fritriana, et al. (2020), lack of self-confidence can 
be made-up of several different aspects such as guilty feeling, 
shyness turned inward, unrealistic expectations of perfection, 
false sense of humility, fear of change or making mistakes, 
depression, etc. Students with a lack of self-confidence are 
unable to control their performance in the classroom because 
they avoid making any errors that are part of the learning 
process.  

“It lowers my self-confidence and my trust in my abilities 
because I am scared to communicate.” (Respondent #11) 

“The biggest impact is that they don't communicate properly 
in class, especially English majors, so even if you're an English 
major, you’ll... be behind others who speak fluently because 
you only know Cebuano and if a teacher asks questions, they 
are hesitant and embarrassed to answer in English.” 
(Respondent #19) 

“It makes us lose our self-confidence that can lead to 
avoidance in speaking English. Some people degrade others 
that cannot speak English properly. …because of that, we do 
not have the confidence to express ourselves using English and 
fear to speak using the language.” (Respondent #6) 

The responses show that a lack of confidence can have a 
significant impact on speaking, making people hesitant and 
embarrassed to communicate especially in English language. 
Overall answers indicate that anxiety about communication 
reduces people's belief in their own capabilities resulting in fear 
and lack of self-confidence. Mohamed Noor, Rafek, Megat 
Khalid, and Mohammad (2015) highlights that students' 
communication apprehension is one of the causes of their 
speaking difficulties. Shyness is generated by fear or anxiety 
about communicating with others and is linked to 
communication apprehension. It is one of the reasons why 
students felt hesitant to participate in class discussion resulting 
in creating an educational gap in which even individuals 
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studying English feel overshadowed by classmates who speak 
the language more fluently. Individuals' hesitation to 
communicate verbally is made harder by societal pressure, this 
environment promotes a cycle of avoidance in which students 
stop from practicing the language, resulting in a major lack of 
self-confidence and an inability to express themselves 
effectively in English. 
2) Physiological Effects (Trembling, Freezing) 

Another recurring theme is the Physiological effects, 
specifically trembling and freezing. According to Weber 
(2008), feelings of numbness are often accompanied with 
trembling, and can also be the result of the intense feelings of 
anxiety that occur during a panic attack. If the students 
themselves do not believe that they are able to speak, it has 
become a big problem for them. As Lawtie (2004) stated that 
speech difficulties can be affected by a person’s emotional 
state, speech is often clearer when a person is feeling confident 
and relaxed, and this is one of the most important factors to 
consider when communicating with people who have speech 
difficulties.  

“For example, when I am going to present in front, I tremble 
and forget what I am going to say.” (Respondent #8) 

“I always observe that I'm trembling even though I haven't 
even begun to talk because I'm so nervous. If I’m in the… actual 
situation it would be difficult for me to explain because of the 
nervousness” (Respondent #16) “Another thing is that every 
time I speak in front of the class and our instructor, I freeze and 
feel nervous. Knowing that I am facing many people, and some 
speak English very well, I become anxious.” (Respondent #14) 

“I think if I were to rate it 1-100, it would be like around 75 
because I'm the type of person that, while talking, stutters and 
trembles, I get nervous.” (Respondent #2) 

According to the answers given by the respondents, they also 
feel a terrible physiological impact through nervousness and 
anxiety when communicating in public, especially in English. 
All the participants feel nervous and anxious when they are 
speaking in public, and this hinders their capacity to 
communicate well. The participants also mention being anxious 
in speaking in front of others who will possibly speak English 
more fluently, implying a fear of being watched or assessed. 
These physiological consequences and emotional reactions 
indicate that the respondents feel in public speaking anxiety, an 
all-too-common circumstances. This anxiety can disrupt their 
ability to communicate properly, contributing to lowered 
confidence and self-esteem. 
3) Cognitive Effects (Mental block, Stuttering) 

Cognitive Effects such as Mental Block and Stuttering, also 
emerged during the data analysis. Many individuals face 
challenges when it comes to speaking English fluently, 
especially if it is not their native language. This can lead to 
mental blocks that impede progress in language learning 
(Nurizmi, et al, 2023). According to Udoagwu (2022), A mental 
block is a psychological obstacle or limiting mindset that 
prevents you from completing important tasks and achieving 
success. Mental blocks are invisible barriers standing in the way 
of your productivity.  Harahap & Rozimela (2022), noted that 
students with high levels of speaking anxiety often struggle to 

think clearly, resulting in mistakes during speaking tasks. It 
results in a negative impact on students by causing them to 
blank, stammer, be afraid, nervous, and stumble. 

“For example, when I am going to present in front, I tremble 
and forget what I am going to say.” (Respondent #8)  

“I think if I were to rate it 1-100, it would be like around 75 
because I'm the type of person that, while talking, stutters and 
trembles, I get nervous.” (Respondent #2) 

“..I cannot focus then I also forget what I’m going to say.” 
(Respondent #16) 

“Sometimes I… forget what I'm going to say, especially 
when I'm speaking in English.” (Respondent #10) 

“In my case, I stutter when I feel anxious every time I try to 
communicate.” (Respondent #9) 

The respondents specify that anxiety and nervousness can 
affect their cognitive abilities as a learner, it includes their 
intellectual capabilities, their concentration or focus as well as 
their speech fluency. It was also indicated that there are 
numerous learners who have stated that these signs of r 
symptoms like shaking, stuttering and as well as forgetfulness 
in every conversation, especially in communication or 
particularly in every serious situation like class discussion or in 
giving a PowerPoint presentation in the class and also in 
speaking in a foreign language into people who are naturally 
English language speakers. This response implies that anxiety 
can result in negative effects towards the learners. Not only in 
Physical health but also in the mental health of the learner that 
can hinder the clear thinking, but as well as their effective 
communication. These challenges in recalling information and 
sustaining the focus only emphasizes on how the stress can 
negatively influence the cognitive processing of a certain 
student that can result in hesitation and interruptions in 
speaking the English language or even in English 
communication. 

C. What Strategies or Techniques do You use to Manage or 
Reduce Your Speaking Anxiety when You're Communicating in 
English? 
1) Video Tutorials 

Video Tutorials emerged as the most mentioned strategy by 
the respondents. According to Shamsuri et al. (2021), the use of 
social media, particularly platforms like YouTube, contributed 
to expanding vocabulary and understanding of language 
structure. Students benefited from observing English speakers 
in videos, which helped them manage speaking anxiety and 
improve their language proficiency. 

“You are going to eventually get used to speaking English if 
you communicate using the language often and watch video 
tutorials about grammar and pronunciation.” (Respondent #1) 

“The strategy that I do is watch English videos with tutorials. 
I also try to understand and think first before I try to 
communicate my thoughts.” (Respondent #18) 

“Since we are living in a modern time, we are dependent on 
technology and social media. On social media, we can find 
different video tutorials on YouTube that can help in improving 
grammar and pronunciation.” (Respondent #7) 

The interviewees' responses show that video tutorials are one 
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of the means of coping mechanisms to lessen nervousness in 
speaking. As they enhance their skills in speaking fluently in 
English they have found effective strategies to easily improve 
their speaking skills and the way they communicate. Watching 
video tutorials about English, grammar, and pronunciation can 
help the speakers to improve their communication skills. 
2) Practicing and Self-Conditioning 

Another theme that emerged is Practicing and Self-
Conditioning. Netta et al. (2020) found that the students utilized 
various strategies such as preparation, practice, and 
incorporating hand and body movements when delivering a 
speech to manage their speech anxiety. Theriana (2023) 
reported that strategies such as positive self-talk, visualization, 
reframing anxious thoughts, preparation and practice, fostering 
a supportive learning environment, and employing emotional 
regulation techniques contribute to effectively managing 
speaking anxiety and enhancing speaking proficiency among 
learners. 

“You are going to eventually get used to speaking English if 
you communicate using the language often and watch video 
tutorials about grammar and pronunciation.” (Respondent #1) 

“I always do this since I am a non-native English speaker. 
First, my coping mechanism is to practice and have 
preparation because these two are very important. Through 
this, it helped me become more confident in speaking.” 
(Respondent #17)  

“For me, before I start presenting, I always rehearse what I 
am going to say in the presentation so that I can properly convey 
my ideas.” (Respondent #1) 

As non-native English speakers, one of the anxieties 
everyone has experienced is the speaking skills and the way of 
communication. The learners often consider not talking in 
English in times of communication because they are afraid to 
be judged by those who speak the English language fluently. 
The respondents found out that, in order to deal with that kind 
of circumstance in learning, self-conditioning is one of the most 
effective strategies. Therefore, self-conditioning is the greatest 
way to be motivated in the learning process.  
3) Interaction and Exposure 

Another recurring theme is interaction and exposure wherein 
non-native speakers are exposed to the language. Research 
studies have shown that social interaction and communication 
involving native speakers or just fluent English speakers are 
critical to language learning. In particular, real-life and 
authentic communication using the target language is of 
immense importance as they help language learners develop 
their proficiency in the target language (Hedayati, Nur, Emery, 
& Pavlyshyn, 2016; Jiang & Li, 2018). For example, it has been 
reported that social interaction results in improved motivation, 
communicative competencies, language skills, and interest in 
learning (Wang, 2014). Additionally, being involved in social 
interactions with fluent speakers using the language encourages 
‘negotiation of meaning’ between language learners and native 
speakers, thus improving language proficiency of the learners 
(Hedayati et al., 2016; Ueno, 2019). Above all, interaction and 
exposure could be an enjoyable learning experience. In a study 
conducted by Ueno (2019), participants were reported to be 

very positive about interacting with other speakers beyond 
formal language learning contexts. Similarly, Ahmmed (2017) 
emphasizes the advantages of engaging in conversations with 
peers, which include increased confidence and comfort in 
public speaking situations. 

“I will interact with people who speak English fluently so 
that my speaking skills will be enhanced.” (Respondent #6) 

“Second, there is gradual exposure where you have to be 
exposed and interact with those who use the first language.” 
(Respondent #17) 

“For me, be positive and interact with those groups of people 
who speak English.” (Respondent #3) 

To overcome the speaking anxiety, the respondents 
recommended building up confidence by conversing with 
skilled English speakers and slowly exposing oneself to 
English-speaking environments. Slow exposure to English-
speaking environments is also advisable in lessening 
nervousness and into the habitual use of the language with time. 
Furthermore, maintaining a good attitude and participating in 
group interactions allows for space to develop and exercise. 
Generally, such methods and measures are the basis for 
overcoming speaking anxiety. 

4. Discussion 

A. The Factors Contributing to the Speaking Anxiety 
The study reveals that the concerns of being judged and 

mocked by peers, teachers or a native English speaker hindering 
them to learn, make progress and develop their communication 
skills. It shows that fear of being judged in speaking the English 
language is one of the factors that contribute to speaking 
anxiety and is one of the reasons that the learners are hesitant to 
participate and speak in front of people. Participants noted that 
making mistakes due to pressure in a classroom or formal 
setting leads them to experience speaking anxiety when 
communicating in English. This align with the study by Leong 
and Ahmadi (2017), which highlighted that when students are 
worrying about making mistakes and feeling humiliated, it 
indicates that they are not achieving the target language. 
Participants also indicate that they feel anxious and pressured 
when speaking English because they are afraid of negative 
evaluation.  

B.  The Impact of Speaking Anxiety has on the 
Communication Skills of Non-Native English Speakers 

The findings highlight that anxiety affects the student's 
ability to communicate in English language, particularly in 
speaking situations. There were three dominant themes: self-
doubt and lack of confidence, physiological effects, and 
cognitive effects. Students are fearful of making mistakes or 
being criticized by others who are superior to them. Societal and 
school pressure makes students to steer clear of talking and lose 
self-confidence. Anxiety and frustration come in the form of 
freezing and trembling. Public speaking, especially speaking in 
a foreign language, leads to nervousness, criticism, fear, and 
comparison, making communication more challenging. 
Forgetfulness, stuttering, and interrupted concentration are 
results of anxiety when they deliver their message. This affects 
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academic success and natural language usage. Generally, the 
findings highlight the emotional, physical, and cognitive 
difficulties go hand in hand to limit students' confidence and 
communicative ability. All these problems can be overcome 
with confidence-enhancing exercises, anxiety-free speech 
practice, and coping mechanism 

C. The Coping Mechanisms do Non-Native English Speakers 
Use to Manage Speaking Anxiety During Communication 

A non-native English speakers experience speaking anxiety 
specially when talking to a fluent English speakers. The 
learners often consider not talking in English in times of 
communication because they are afraid to be judged by those 
who speak the English language fluently. The respondents 
found out that, in order to deal with that kind of circumstance 
in learning, self-conditioning is one of the most effective 
strategies. Therefore, self-conditioning is the greatest way to be 
motivated in the learning process. To overcome the speaking 
anxiety, the respondents recommended building up confidence 
by conversing with skilled English speakers and slowly 
exposing oneself to English-speaking environments. Slow 
exposure to English-speaking environments is also advisable in 
lessening nervousness and into the habitual use of the language 
with time. Furthermore, maintaining a good attitude and 
participating in group interactions allows for space to develop 
and exercise. Generally, such methods and measures are the 
basis for overcoming speaking anxiety. Based on the data 
gathered, the results highlight the ways to cope with anxieties 
in speaking the English language. 

Based on the findings of the study, various strategies can be 
done to lessen the anxiety of students in speaking the English 
language. The data indicate that speaking anxiety can greatly 
hinders students’ ability to communicate effectively. Suggested 
strategies to reduce students’ anxiety in speaking English 
include:  
1) Exposure Therapy 

Exposure Therapy is important in helping learners develop 
self-esteem and lessen anxiety over time. This exposure might 
mean starting with small progress and low-pressure speaking 
tasks like presenting in front of a larger audience. It is a 
psychological treatment that was developed to help people 
manage their fears. When people are fearful of something, they 
tend to avoid the feared objects, activities or situations, 
(American Psychological Association, 2017). Non-native 
English speakers with speaking anxiety can alleviate their 
anxiety through exposure to the Language. Regular exposure to 
the language is essential to progress in English whether it be 
improving fluency, pronunciation, speaking & listening, 
writing & grammar, vocabulary & reading and the additional 
exposure at home is a real opportunity to ensure an increase in 
their progression. Similarly, Ahmmed (2017) emphasizes the 
advantages of engaging in conversations with peers, which 
include increased confidence and comfort in public speaking 
situations. 
2) Implementing Anxiety Reducing Techniques 

Implementing these techniques is important for helping 
students to manage their speaking anxiety in order to 

communicate effectively. It involves various strategies, 
addressing both the cognitive and physiological aspects. 
Techniques like applying deep breathing, practicing self-
meditation and exposing students to help lessen their speaking 
anxiety using the English language. Deep breathing involves 
inhale and exhale to calm nerves in order for students to express 
what they want to say. It is necessary to incorporate this 
technique especially before and during the presentation. 
Meditation is important to teach the mind to focus and redirect 
thoughts, fostering a sense of relaxation and awareness of the 
present happening. Cognitive techniques such as positive self-
talk and visualization helps students to replace negative 
thoughts and visualize themselves succeeding in class 
discussion and speech presentation. For example, encouraging 
students with words of affirmation to boost their self-
confidence. Gradually expose learners to speaking activities 
such as public speech presentation, role playing, oral recitation 
and reporting to help them manage their speaking anxiety. By 
practicing and learning these anxiety reducing techniques, 
learners can gain self confidence in speaking the English 
language especially when they're communicating.  
3) Fostering a Low-Pressure Atmosphere 

To effectively address English speaking anxiety among non- 
native English speakers, it is recommended to foster a low-
pressure atmosphere wherein students aren't scared to 
communicate with their co-students. A welcoming environment 
helps students to fully communicate their thoughts, feelings and 
opinions without fear of judgment and mockery. Also, teachers 
can help students to feel safe in order for them to participate and 
engage in class discussion. Through these, learners can improve 
their communication skills with the guidance and 
encouragement of supportive teachers. Then, when a student 
makes mistakes, it should be perceived as learning 
opportunities rather than failures, as it allows them to willingly 
communicate while using the English language. Fostering a 
low-pressure environment is important for helping learners with 
speaking anxiety in overcoming their struggles as it also allows 
them to gain self-confidence.  
4) Utilizing Online Tutorial and Activity 

In order to address English speaking anxiety among non-
native speakers effectively, it is advised to incorporate online 
tutorials and activities into learning methods. Using online 
tutorials and activities can help in reducing English speaking 
anxiety effectively. These activities comprise interactive 
tutorials, role-playing exercises, self-recording via videos, 
gamified practice, and interaction with online forums. The use 
of native speaker tutorials, structuring virtual speaking practice, 
and gradual exposure to English-speaking surroundings are also 
useful. These resources and practices establish a responsive, 
non-critical, and interactive platform for the non-native 
speakers to feel secure and establish communication. 

5. Conclusion 
The study confirmed that speaking anxiety is a common 

problem among non-native English speakers in their 
communication skills. Thus, speaking anxiety definitely affects 
the capabilities of the learner to communicate successfully. 
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That they worry about making mistakes and feeling humiliated, 
makes the language learners reduce motivation to 
learn.  Therefore, they examine the main factors that contribute 
to speaking anxiety, its effects on communication and strategies 
or methods used by the learner. To cope with speaking anxiety, 
learners adopt various strategies of coping mechanisms, 
including preparing and practicing, interacting with fluent 
English speakers to foster a positive environment and utilizing 
online resources by watching video tutorials to enhance not just 
their vocabulary but also their listening and communication 
skills.  

Furthermore, understanding speaking anxiety has a big role 
in providing effective interventions that can help non-native 
English speakers improve their communication skills and 
conquer their fear of speaking is also essential. Overall, the 
finding suggests the need for supportive learning environments 
wherein it can reduce anxiety by building strategies and 
encourage confidence. By addressing the primary causes of 
speaking anxiety and promoting effective coping techniques, 
learners can improve their fluency and communication skills in 
English. 

References 
[1] Ahmmed, R. (2017). Peer Conversation for Developing Speaking Skills: 

Perceptions from Students of a Public University. Crossings: A Journal of 
English Studies, 8, 197-205. 

[2] Akkakoson, S. (2016). Speaking Anxiety in English Conversation 
Classroom among Thai Students. Malaysian Journal of Learning and 
Instruction. (13), 63-82. 

[3] Akramy, S. A. (2020). Speaking anxiety in an Afghan EFL setting: A case 
study of an Afghan university. Language in India, 20(12), 161–182.  

[4] Dewi Warna, Muhamad Uyun, “Coping Strategies for English La nguage 
Anxiety: A Comparative Study of Lecturers and Students Across 
Disciplines,” Al-Ishlah: Jurnal Pendidikan, vol. 16, no. 2, pp. 1082-1096, 
June 2024. 

[5] Al Majali, S. (2020). Positive anxiety and its role in motivation and 
achievements among university students. International Journal of 
Instruction, 13(4), 975–986. 

[6] Altun (2023), “The impact of speaking anxiety on the development of 
communication skills.” 

[7] Basic, L. (2011). Speaking anxiety: An obstacle to second language 
learning? University of Gavel. Faculty of Education and Business Studies, 
11, 1–25. 
https://urn.kb.se/resolve?urn=urn%3Anbn%3Ase%3Ahig%3Adiva-
10831  

[8] Bordios, R., Miranda, A., Abdul, A., Almirol, J. B., &Mascud, J. (2022). 
Level of Anxiety in Speaking English Among College Students. 
Psychology and Education: A Multidisciplinary Journal, 4(1), 52-63. 

[9] Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. 
Qualitative Research in Psychology, 3(2), 77–101.  

[10] Brown, D. H. (2000). Principles of language learning and teaching. 
Teachers of English to Speakers of Other Language, Inc. (TESOL), 14(2), 
240-242. 

[11] Brown, H. D. (2001). Teaching By Principles: An Interactive Approach 
to Language Pedagogy. New York. Longman.  

[12] Chen, T. Y., & Chang, G. B. Y. (2004). The relationship between foreign 
language anxiety and learning difficulties. Foreign Language Annals, 37, 
279¬287.  

[13] Chiu, C., & Tesluk, P. (2016). Stepping up to lead: Antecedents and 
consequences of informal leadership in teams. Paper presented at the 
Human Resource International Conference 2016, Sydney, Australia 

[14] Colaizzi (1978) “I Speak Not”: Accounts of English Language Learners 
with Glossophobia. 

[15] C. Zarate, M. E. (2022). Influential factors affecting students English 
proficiency. 

[16] Hannah Rose, 2022, Fear of judgement: why we are afraid of being 
judged. https://nesslabs.com/fear-of-judgement  

[17] Du, X. (2009). The affective filter in second language teaching. Journal 
of Asian Social Science, 5(8), 162-165. 

[18] Gani, A. S., Fajrina, D., & Hanifa, R. (2015). Students’ Learning 
Strategies for Developing Speaking Ability. Studies in English Language 
and Education, 2, 17-30. 

[19] Gilakjani, A. P. (2012). The Significance of Pronunciation in English 
Language Teaching. English Language Teaching, 5, 96-107. 

[20] Guerra, L. (2017). Students’ Perceptions and Expectations of Native and 
Non-Native Speaking Teachers. In J. D. D. Agudo (Ed.), Native and Non-
Native Teachers in English Language Classrooms (pp. 183-205). Berlin, 
Boston, MA: Walter de Gruyter Inc. 

[21] Habiburrahim, H., Risdaneva, R., Putri, G., Dahliana, S., & Muluk, S. 
(2020). The effects of anxiety toward Acehnese students’ English-
speaking ability. 

[22] Harahap, Y. O., & Rozimela, Y. (2022). The level of students’ anxiety in 
speech at universitas Muslim Nusantara Al-Washliyah Medan. 
Proceedings of the 67th TEFLIN International Virtual Conference & the 
9th ICOELT 2021 (TEFLIN ICOELT 2021), 624, 233–237. 

[23] Horwitz, E. K., Horwitz, M. B., & Cope, J. A. (1986) ‘Foreign Language 
Classroom Anxiety’, The Modern Language Journal, Vol. 70 (2), pp. 125-
132. Hutabarat & Simanjuntak (2019) A phenomenological study: 
Speaking anxiety overwhelms English learners.  

[24] J, Cantal (2022) A Survey on Levels of Self-esteem and Public Speaking 
Class Anxiety Using PSCAS of Senior High Students of Northern Cebu 
Colleges, Inc: A Glimpse After Two. 

[25] Jiang, W., & Li, W. (2018). Linking up learners of Chinese with native 
speakers through WeChat in an Australian tertiary CFL curriculum. 
Asian-Pacific Journal of Second and Foreign Language Education, 3(1), 
1-16.  

[26] Kumar, U. H. (2018). English language anxiety and academic 
achievement. North Asian International Research Journal of Social 
Science & Humanities, 4(3), 138–147.8 

[27] Kurakan (2021) Anxiety in English oral presentations of Thai EFL 
engineering students 

[28] Labicane (2021) Foreign language anxiety experiences of Filipino 
students across the four macro skills. 

[29] Lee (2005) The Effect of Drama on Students' Anxiety of Speaking in 
English 

[30] Leong, L. M., & Ahmadi, S. M. (2016). An Analysis of Factors 
Influencing Learner’s English-Speaking Skill. International Journal 
Research in English Education, 2, 34-41. 

[31] Lewis, R. (2021). Talking to Yourself: Is It an Effective Way to Improve 
Your English Speaking? https://www.leonardoenglish.com/blog/learn-
english-by-talking-to-yourself  

[32] Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ 
unwillingness to communicate and foreign language anxiety. The Modern 
Language Journal, 92(1), 71-86. 

[33] Lucas, R. I., Miraflores, E., & Go, D. (2011, July). English language 
learning anxiety among foreign language learners in the Philippines. 

[34] Mak, B. (2011). An exploration of speaking-in-class anxiety with Chinese 
ESL learners. 

[35] Mart, C. T. (2012). Developing Speaking Skills through Reading. 
International Journal of English Linguistics, 6, 91-96. 

[36] Miskam, N. N., & Saidalvi, A. (2018). Investigating English Language 
Speaking Anxiety among Malaysian Undergraduate Learners. Asian 
Social Science, 15, 1-7. 

[37] Mohamed Noor, A., Rafek, M., Megat Khalid, P., & Mohammad, R. 
(2015). Communication Apprehension in Language Learning: Is it 
serious? International Journal of Arts & Sciences, 8, 311–320 

[38] Mukminin & Arif (2015) 11th Grade Students Speaking English Anxiety 
at the First Semester of Ma An-Nur Pelopor Bandar Jaya Central 
Lampung. 

[39] Mustafa Altun, English Language Teaching Department, Faculty of 
Education, Tishk International University, Erbil, Iraq. (2023, March). The 
Impact of Speaking Anxiety on the Development of Communication 
Skills. International Journal of Social Sciences & Educational Studies. 
vol. 10, no. 2. 

[40] Najla Annisa Zuhri, Kisman Salija, & Geminastiti Sakkir. (2022). The 
impacts of speaking anxiety on students’ learning process. Journal of 
Technology in Language Pedagogy (JTechLP), 1(3), 324–336. 

[41] Nassaji (2020) Statistical significance tests in language teaching research. 
[42] Netta, A., Trisnawati, I. K., & Helmanda, C. M. (2020). Indonesian EFL 

students’ strategies in dealing with speaking anxiety in public speaking 
course. ACCENTIA: Journal of English Language and Education, 1(1), 
1–9. 

https://urn.kb.se/resolve?urn=urn%3Anbn%3Ase%3Ahig%3Adiva-10831
https://urn.kb.se/resolve?urn=urn%3Anbn%3Ase%3Ahig%3Adiva-10831
https://nesslabs.com/fear-of-judgement
https://www.leonardoenglish.com/blog/learn-english-by-talking-to-yourself
https://www.leonardoenglish.com/blog/learn-english-by-talking-to-yourself


Colon et al.    International Journal of Recent Advances in Multidisciplinary Topics, VOL. 6, NO. 4, APRIL 2025 34 

[43] Noriko Ito B.A. Doshisha University, 1998 M.Ed. Southeastern Louisiana 
University, 2002. Exploring the Nature of Language Anxiety: 
Experiences of Non Native English Speaking College Students in the 
United States 

[44] Nur, M. A., & Baa, S. (2022). Students’ speaking anxiety during online 
learning: causal factors and strategies to overcome them (a narrative 
inquiry study at islamic senior secondary school (MAN) Insan Cendekia 
Gowa). IDEAS: Journal on English Language Teaching and Learning, 
Linguistics and Literature, 10(1), 371–386. 

[45] Ormrod, J. E., Anderman, E. M., & Anderman, L. H. (2016). Educational 
psychology: Developing learners. Pearson. 

[46] Pabro-Maquidato, I. M. (2021). The Experience of English Speaking 
Anxiety and Coping Strategies: A Transcendental Phenomenological 
Study. International Journal of TESOL & Education, 1(2), 45-64. 

[47] Palinkas LA, Horwitz SM, Green CA, et al. (2015) Purposeful sampling 
for qualitative data collection and analysis in mixed method 
implementation research. Administration and Policy in Mental Health and 
Mental Health Services Research 42(5): 533–544. 

[48] Park, H., & Lee, A. R. (2005). L2 learners’ anxiety, self-confidence and 
oral performance. Paper presented at the Proceedings of the 10th 
Conference of Pan-Pacific Association of Applied Linguistics, Japan. 

[49] Rafek (2015) Language and gender: Fear of evaluation in second 
language learning. 

[50] Rahayu, Y.S. (2018). Building up Students' Motivation in Learning 
English Through Fun Strategy. Multi-Disciplinary International 
Conference, 5-17. 

[51] Rao, P. (2019). The Importance of Speaking Skills in English Classrooms. 
Alford Council of International English & Literature Journal, 2, 6-18. 

[52] Sha'ar, M. Y. M. A., & Boonsuk, Y. (2021). What hinders English 
speaking in Thai EFL learners? Investigating factors that affect the 
development of their English speaking skills. Mextesol Journal, 45(3), 1–
16. 

[53] Shamsuri, N. A. B. M., Anita, A., Kamaruddin, L. S. B., & Azhan, N. A. 
S. B. (2021). Speaking anxiety and strategies used by ESL learners to 
overcome in their classroom: A case study in Management and Science 
University (MSU) Shah Alam, Malaysia. Jurnal Kependidikan: Jurnal 
Hasil Penelitian Dan Kajian Kepustakaan di Bidang Pendidikan, 
Pengajaran Dan Pembelajaran, 7(4), 785–794. 

[54] Snezana Kirovaa, Biljana Petkovskaa, Dragana Kocevaa. Investigation of 
motivation and anxiety in Macedonia while learning English as a 
second/foreign language. 

[55] Sutarsyah (2019) An Analysis of Students' Speaking Anxiety on Speaking 
Ability in Class X at MAN 2 Bengkulu City Based on Emha 
Abdurrahman's Theory 

[56] Tanveer, M. (2007). Investigation of the factors that cause language 
anxiety for ESL/EFL learners in learning speaking skills and the influence 
it casts on communication in the target language [Master’s thesis, 
University of Glasgow]. 

[57] Thamnu (2017) Hutabarat, A., & Simanjuntak, D. C. (2019). A 
phenomenological study: Speaking anxiety overwhelms English learners. 
Acuity, 4(1), 44–58. 

[58] Theriana, A. (2023). Understanding the strategies employed by EFL 
learners to overcome speaking anxiety in the classroom. NextGen 
Education Review Journal, 1(2), 33–44. 

[59] Thohir, L. (2017). Motivation in a Foreign Language Teaching and 
Learning. Vision: Journal for Language and Foreign Language Learning, 
6, 20-29. 

[60] Ueno, J. (2019). Developing autonomy through conversation exchange: 
A case study of ESL Learners. TESL-EJ, 22(4), n4.  

[61] Umisara, E., Faridi, A., & Joko Yulianto, H. (2021). An Evaluation of the 
Psychological Factors Influencing the Students’ Anxiety in Speaking 
English. English Education Journal, 11, 496-505. 

[62] Valdez (2018) Language Anxiety among the Online Learners: A Sample 
from the Kalinga State University Laboratory High School. 

[63] Vitasari, P., Wahab, M. N. A., Othman, A., Herawan, T., & Sinnadurai, 
S. K. (2010). The relationship between study anxiety and academic 
performance among engineering students. Procedia - Social and 
Behavioral Sciences, 8(5), 490–497. 

[64] Wang, Y.-C. (2014). Acquiring the English Language through Web-
Based Role-Playing Simulations: Informal Learning in Interactive 
Environments. International Journal of English Language Education, 
2(1), 100-110. 

[65] Wu, K. (2010). The relationship between language learners’ anxiety and 
learning strategy in the CLT classrooms. Int. Educ. Stud. 3(1):174- 191.  

[66] Zhanibek, A. (2001). The relationship between language anxiety and 
student’s participation in foreign language classes. 

[67] Zheng, Y. (2008). Anxiety and second/foreign language learning. 
Canadian J. New Scholars Educ. 1(1):1-12. 

[68] Zulueta, A. M., Ondiano, C. K., & Derasin, L. M (2023). English 
Language Anxiety Among Students in a Boarding School in the 
Philippines: The Post-Pandemic Scenario. Acta Biomedica (Acta 
Biomed). 94(1), 1943-1951.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


	1. Introduction
	A. Literature Review
	1) On Factors Contributing to Speaking Anxiety Among Non-Native Speakers
	2) On the Impact of Speaking Anxiety has on the Communication Skills of Non-Native English Speakers
	3) The Coping Mechanisms do Non-Native English Speakers Use to Manage Speaking Anxiety During Communication

	B. Research Questions

	2. Methodology
	A. Research Design
	B. Sample/Participants
	C. Instrument(s)
	D. Data Collection Procedures
	E. Data Analysis

	3. Results
	A. What are the Main Factors that Make you Feel Anxious when Speaking English?
	1) Fear of Judgement
	2) Pressure and High-Stakes Situations

	B. How do you Think Your Anxiety Affects Your Ability to Communicate Effectively in English? can You Recall a Time when Your Speaking Anxiety Interfered with Your Ability to Express Yourself Clearly?
	1) Lack of Confidence and Self-Doubt
	2) Physiological Effects (Trembling, Freezing)
	3) Cognitive Effects (Mental block, Stuttering)

	C. What Strategies or Techniques do You use to Manage or Reduce Your Speaking Anxiety when You're Communicating in English?
	1) Video Tutorials
	2) Practicing and Self-Conditioning
	3) Interaction and Exposure


	4. Discussion
	A. The Factors Contributing to the Speaking Anxiety
	B.  The Impact of Speaking Anxiety has on the Communication Skills of Non-Native English Speakers
	C. The Coping Mechanisms do Non-Native English Speakers Use to Manage Speaking Anxiety During Communication
	1) Exposure Therapy
	2) Implementing Anxiety Reducing Techniques
	3) Fostering a Low-Pressure Atmosphere
	4) Utilizing Online Tutorial and Activity


	5. Conclusion
	References

